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Introduction

Our aim with English File fifth edition has been to improve
every lesson, and to make it more engaging, motivating, and
relevant to today’s students. New video content is integrated
into the lessons, which helps the students learn and practise
Grammar, Vocabulary, and Pronunciation and develops
listening, speaking, and viewing skills. Please refer to p.17

for more information on the video offer in English File fifth
edition.

As well as the main A and B Student Book lessons, there
is a range of material that you can use according to your
students'needs, and the time and resources you have
available.

e Workbook

e Teacher's Guide notes

e Skills Confidence

e Tests

The Workbook provides review, support, and practice for
students outside the class. The Teacher’s Guide suggests
different ways of exploiting the Student Book depending on
the level of your class.

Skills Confidence gives students access to bite-size
Reading, Listening, Speaking, and Writing practice.

We very much hope you and your students enjoy using
English File fifth edition.

What do Beginner students need?

The aim of every level of English File fifth edition is to get
students talking and Beginner is no exception. To achieve
this, beginners need two things above all else: motivation

and support.

Beginners'language level is low, but they need interesting
topics and texts just as much as Intermediate or Advanced
students.

Grammar, Vocabulary, and Pronunciation
If we want students to speak English with confidence,

we need to give them the tools they need — Grammar,
Vocabulary, and Pronunciation (G, V, P). We believe that'G +
V + P = confident speaking, and in English File Beginner all
three elements are given equal importance. Each lesson has
clear G,V, P aims to keep lessons focused and give students
concrete learning objectives and a sense of progress.

Course overview

Grammar
e Clear and memorable presentations of new structures

e Fun and engaging grammar videos to introduce and
practise grammar

e Regular and varied practice in useful and natural contexts
e Student-friendly reference material

We have tried to provide contexts for new language that

will engage students, using real-life stories and situations,
humour, and suspense. Grammar practice videos introduce
or practise grammar in an engaging way. The Grammar
Banks give students a single, easy-to-access grammar
reference section, with example sentences with audio, clear
rules, and common errors. There are at least two practice
exercises for each grammar point. The Workbook provides a
variety of practice exercises and the opportunity for students
to use the new grammar to express their own ideas.

When explaining grammar rules to students, and sometimes
when setting up complicated activities, teachers who know
their students'mother tongue may wish to use it. Although
you should try to keep it to a minimum, we believe that a
very judicious use of students’'L1 can save time and help
build good teacher—class rapport. Contrasting how English
grammar works with the rules in students’'L1 can also help
students to assimilate the rules more easily.

Vocabulary
¢ Afocus on high-frequency words and phrases
e Opportunities to personalize new vocabulary

¢ Motivating and fun videos to present and practise
vocabulary

Every lesson focuses on high-frequency vocabulary and
common lexical areas but keeps the amount realistic. All
new vocabulary is given with the phonemic script alongside,
to help students with the pronunciation of new words.
Vocabulary practice videos present and practise vocabulary
in a motivating and fun way.

Many lessons are linked to the Vocabulary Banks which
help present and practise the vocabulary in class, give an
audio model of each word, and provide a clear reference so
students can revise and test themselves in their own time.
Students can find further practice in the Workbook.

Pronunciation
e Intensive practice of vowel and consonant sounds

e Systematic practice of other aspects of pronunciation,
e.g. stress and sentence rhythm

e Awareness of rules and patterns

Beginner learners are often frustrated by English

pronunciation, particularly the sound-spelling relationships,

silent letters, and weak forms. There is a pronunciation focus

in every lesson, which integrates clear pronunciation into



grammar and vocabulary practice. There is an emphasis on
the sounds most useful for communication, on word stress,
and on sentence rhythm. The Sound Bank on p.134-5 of
the Student Book helps students to see the many clear
sound-spelling patterns that do exist in English and gives
common examples of them. There is also a full set of Sound
Bank videos in the resources section on Oxford English Hub.

There is more practice of pronunciation in the Workbook.

Speaking

o Topics that will inspire students'interest and prompt them
to describe their experiences and express their ideas

e Achievable, motivating tasks

¢ Regular opportunities to use new language

English File motivates students to speak by providing varied
and achievable tasks, and the language (G +V + P) that they
need in order to communicate with confidence. In addition
to the Speaking stage, students are encouraged to speak

all through each lesson, responding to texts, videos and
listenings, and practising grammar and vocabulary orally.

Listening and viewing
e Areason to listen

¢ Building confidence by listening to short accessible texts
and conversations with achievable tasks

e Exposure to as much aural English as possible
e \ideo listening tasks

The listenings in English File are based on a variety of
entertaining and realistic situations. The tasks focus on
helping students to get the gist on the first listen and then
being able to understand more the second time. Video
listenings provide visual contexts to traditional audio and
help develop students'viewing skills.

There is a wide variety of video types in English File fifth
edition, including:

e Grammar presentation and practice

e \ocabulary presentation and practice

¢ Sound Bank videos on Oxford English Hub

e Documentaries

e Dramas

e \ox pops

e Practical English videos

Reading

e Engaging topics and stimulating texts

e Manageable tasks that help students to read

e Strategies for dealing with unknown words in a text

Many students need to read in English for their work
or studies, and reading is also important in helping to
build vocabulary and to consolidate grammar. The key to

encouraging students to read is to give them motivating
but accessible material and tasks they can do. In English File
Beginner reading texts are staged so that they progress from
one-line sentences to short articles adapted from a variety
of real sources (the British press, magazines, news websites)
and chosen for their intrinsic interest and ability to generate
discussion. All reading texts in Beginner are available with
audio, which helps build reading fluency and confidence.

Writing
e Clear models
e The'nuts and bolts’ of writing at a word and sentence level

The growth of the internet and email means that people
worldwide are writing in English more than ever before,
both for business and personal communication. English File
Beginner provides guided writing tasks covering a range of
writing types from a formal email to a social media post.

Practical English
e Practice in using functional phrases in simple role-plays

¢ Knowing what to say in common situations, e.g. buying
a coffee

The Practical English lessons give students practice in key
language for situations such as checking into a hotel or
ordering food and drink. To make these everyday situations
come alive, the language is presented in a series of videos
with two characters, Rob (from London) and Jenny (from
New York). The lessons also highlight other useful everyday
phrases such as Can I help you? How much is it? Don't worry.
See you there. The Workbook provides practice of all the
language from the Practical English lessons.

Revision

¢ Regular recycling of grammar, vocabulary, and
pronunciation

e Motivating reference and practice material
e Asense of progress

Students will usually only assimilate and remember new
language if they have the chance to see it and use it several
times. Grammar, Vocabulary, and Pronunciation are recycled
throughout the course. After every two Files there is a
two-page Revise and Check section. Students first revise

the Grammar, Vocabulary, and Pronunciation of each File.
Then a series of skills-based challenges, including vox pop
interviews, help students to measure their progress in terms
of competence. These pages are designed to be used flexibly
according to the needs of your students.




Print components

FOR STUDENTS

Student Book
The Student Book has 12 Files. Each File is organized like this:

A and B lessons

Each File contains two two-page lessons which present and
practise Grammar, Vocabulary, and Pronunciation as well

as developing skills with a balance of reading and listening
activities, and lots of opportunities for speaking. Video
content is integrated throughout the lessons. All lessons
have clear references to the Grammar Bank, Vocabulary Bank,
and where relevant, to the Sound Bank at the back of the
book. These banks support and extend the lesson material
on the page.

Practical English

Every two Files (starting from File 1), there is a two-page
lesson with integral video which teaches high-frequency,
everyday English (e.g. language for spelling your name,
booking a table, or telling the time) and social English
(useful phrases like That's right and I'm really sorry).

The video is in the form of a drama, featuring the two main
characters, Rob and Jenny. The lessons have a storyline
which runs through the level.

FOR TEACHERS

Revise and Check

Every two Files (starting from File 2), there is a two-page
section revising the Grammar, Vocabulary, and Pronunciation
of each File and providing additional Reading, Listening, and
Speaking. The ‘Can you...? section challenges students with
engaging reading texts and street interview videos, which
give students exposure to real-life English.

The back of the Student Book

The lessons contain cross-references to these sections:
Communication, Writing, Listening, Grammar Bank,
Vocabulary Bank, and Sound Bank.

The Student Book is also available as an e-Book.

Workbook

For language practice after class.

¢ All the Grammar, Vocabulary, and Practical English
e Pronunciation exercises with audio

¢ Words and Phrases to Learn

¢ Available with or without key

The Workbook is also available as an e-Book.

Teacher’s Guide

Step-by-step procedural notes for all the lessons

These notes include an optional ‘books-closed’ lead-in for
every lesson.

Extra challenge suggestions for ways of exploiting the

Student Book material in @ more challenging way if you
have a stronger class.

Extra support suggestions for ways of adapting activities
or exercises to make them work for students who need an
alternative approach.

Extra ideas for optional activities.
All'lesson plans include answer keys and audio scripts.

Photocopiable materials

There are over 90 pages of Grammar, Communicative,

and Vocabulary worksheets, which can be done before,
during, or after a lesson by students working individually or
together.

Course overview: print components

Grammar
seep.141-166

An activity for every Grammar Bank, which can be used in
class or for self-study extra practice

Communicative
seep.167-208
Extra speaking practice for every A, B, and PE lesson

Vocabulary

see p.209-232

An activity for every Vocabulary Bank, which can be used in
class or for self-study extra practice

There is more information on p.140 of this Teacher's Guide
about the photocopiable worksheets and tips on how best
to use them.



Digital components
on Oxford English Hub

The digital materials and resources for this course can all be found at oxfordenglishhub.com

FOR STUDENTS

Student e-Book Skills Confidence

o Adigital version of the Student Book with audio and video ¢ Students can develop their skills confidence in English
with access to bite-size Reading, Listening, Speaking, and

Workbook e-Book Writing practice that complements the course. They can

o Adigital version of the Workbook with audio access it from their mobile device and use it in their own

time and at their own pace.
Course resources

e All course audio and video

Oxford English Hub

A launchpad for learning

Oxford English Hub

A launchpad for learning

‘Oxford English Hub

A launchpad for learning

Live Chat @

Live Chat @

One place for easy access, on
any device

FOR TEACHERS

Classroom Presentation Tool Teacher resources
The Classroom Presentation Tool digital component is for use e Course audio and video
in conjunction with the Student Book and Workbook print e Photocopiable materials

materials. It is a valuable tool for classroom management,

. ) ) e Downloadable wordlists
providing a clear focus in the classroom and strong visual

support for students, as well as additional material. Professional Development

e The complete Student Book and Workbook e Video in ELT

e All class audio and video, with interactive scripts e Multimodality

o Answer keys for exercises in the Student Book and e FEffective feedback
Workbook

Course assessment

e Tests and assessment material, including: Progress Tests;
an End-of-Course Test; a Quick Test for every File; and a
complete test for every File. There are A and B versions of
all the main tests and audio files for all the Listening tests.

Course overview: digital components




Reading and
listening activities
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File overview

Grammar, Vocabulary,

and Pronunciation in

Clear lesson summaries every lesson

Opportunities
for personalized
speaking
throughout the
lesson

Further practice
of the grammar in
the Grammar Bank

/

9B

READING

Look at the two photos in the article.
Which photeo do you think shows a
private investigator on a normal day?

@ 9.9 Read and listen to the article by

Matt, a private investigator, and check.

Do you think he aj loves, b) likes,

c) doesn’t like his job?

Read the article again. Mark the

sentences T (true) or F (false).

1 Matt doesn’t usually wear a suit when

he goes to his office.

He works from 9.00 to 5.00.

He meets new clients online.

Same of his jobs are for companies.

Today Matt is watching a client.

He's wearing sunglasses because it's

very hot.

7 When he's working in the street it can
be more exciting.

& A private investigator's life is very
different from in films.

o U e WK

Would you like to be a private
investigator?

GRAMMAR present
continuous or present simple?
Look at two sentences about Matt.
Complete the sentences with the

present simple or continuous of
work and wear.

He usually 'works in an office, but
today he ? in the street.
He usually * a shirt and
trousers. Today he *

a jacket and sunglasses, too.

&) 9.10 Listen and check.

Complete the rules with every day and
today / now.

Use the present simple to talk about

Use the present continuous to talk about

® Grammar Bank 9B p.108

L] - - -
V]
Watching and waiting ¢

® present continuous

- or present simple?
clothes o
i, other vowel
sounds

A day in the life of...
a private investigator

People think a private
investigator's job is
exciting, but is it really
true? See what you think.

On a typical day, [ getup
early and [ go to my office.

I don't need to wear a suit.

[ usually wear a shirt and
trousers. [ start work at
about 9.00. [ sit at my desk
and work at my computer.

I answer phone calls. I speak
to colleagues. Then at about 6.00, I finish work and go home.

The calls are usually from clients — new clients or current clients. With a
new client, first I usually meet them in person in our office. Some clients
are private individuals. Perhaps they want us to find a missing person.
Other clients are companies. Perhaps they want us to check out if an
employee is really ill or not. Then we need to investigate the problem.
We usually do this online. Clients pay for each day we work, and they
don't want to pay a lot of money, so we try to work fast.

But sometimes our work is different, and today is one of those days. I'm
not working in the office, I'm working in the street. I'm sitting in my car
with my camera. I'm watching and waiting. I'm hoping to see a woman.
She lives in the building opposite, and my client wants me to follow her.
I'm wearing a jacket, and I'm wearing sunglasses because [ don't want
the woman to see my face. Is this more exciting than being in the office?
Sometimes. But waiting in a car is often boring, and it’s a long day, not
just 9.00 till 6.00. Sometimes it’s difficulr to stay awake!

The life of a privare investigaror is not like in films and on TV. But each
case is different, and solving a case is very satisfying.

Glossary
my colleague a person | work with
my client a person who pays me
to do a job
my employee a person who works
1 forme




Vocabulary
developmentin
context

-y

3 VOCABULARY & PRONUNCIATION
clothes; /a1, other vowel sounds

a Look at some clothes words from the article in 1.

Match them to the photos.

a jacket trousers a suit a shirt

A L)

b ) Vocabulary Bank Clothes p.122

¢ @) 9.13 Listen and repeat the sound and words.

shirt skirt T-shirt
person early work

% Eird

d Put the clothes words in the correct column.

cap coat dress hat jacket jeans
shoes suit sweater trousers

S UEBEQ

boot cat phone owl tree

e 9.4 Listen and check.

f Practise saying the sentences.
I'm wearing...
a shirt and a skirt a black jacket
a red sweater blue shoes
a new suit clean jeans

an old coat brown trousers

g ° Watch the video. You are a private
investigator and you are watching people. What
are they wearing?

She's wearing an orange...

4 LISTENING & SPEAKING

a

b

i i

Look at the photos and
read about Sandra. Do
secondary school students
do work experience in
your country?

In secondary schools in the UK, students aged 16-17
do two weeks' work experience. Sandra is working as
a shop assistant at a clothes shop called FatFace in
London.

@ 9.15 Listen to an interview with Sandra. Is she
positive or negative about her work experience?

Vocabulary Bank
extends students’
vocabulary

Listen again and answer the guestions.

1 What kinds of clothes does FatFace have?

What does Sandra do in the shop?

What does Sandra like about the job?

What doesn't she like?

What can Sandra do when she finishes her work
experience?

6 Where are the clothes she is wearing today from?

0o WK

Talk to a partner.
1 What are you wearing today?
2 What colours do you like wearing?
3 What clothes do you usually wear...?
- in the summer
- in the winter
- to work / school
- for a party

Pronunciation
integrated into
each lesson

Vocabulary and Grammar videos
bring language learning to life.

A range of reading
and listening
activities develop
students’skills.

Speaking activities
at the end of

the lesson allow
students to
communicate
using the grammar
and vocabulary
they have learned
in the lesson.




Practical English
lessons teach
functional English.

Each video has two video tasks. The
firstis a viewing task, and the second

a comprehension task to check
understanding or to focus on language.

IEGLETR T TE inviting afid

The language is
presented in the
form of drama
videos.

b Watch again. Complete the conversations with a word or
time from the lists.

1 Rob

Alan
Rob

Rob

Rob

birthday 4.00

lunch match Sunday 3.30

Hey, Alan. Would you like to come to the
A with me on ? ?It's
Norwich against Chelsea, and | have two tickets.
Wow! What time’s the match?

It's at * :

Yeah, I'd love to. Thanks.

Would you like to meet for * first?
Sorry, | can't. It’s my mum’s ® ,and |
need to have lunch with her. But | can meet you there.
Great. Let's meet at ® at the entrance

to the Tube station.

Fine. See you there.

burger coffee hungry know milk water

2 Alan

Rob

Alan
Rob
Alan

Rob
Alan
Barman

Alan

Glossary

They are playing really badly. | hope the second
half is better.

Me too. |7 they can win. Would you
like 2 ® T

No, thanks. I'm not very

How about a ™ it

Yeah, great.

Aburgeranda™

And I'd like a coffee.

12 and sugar?
Yes, please.

, please.

the entrance the door where you go into a place
the Tube the underground train in London

¢ Look at the highlighted phrases in the conversations.
What do you think Would you like? and I'd like mean?

—o P Would you like...?

Would you like + noun

Would you like a burger?

Yes, please. / No, thanks.

1'd like (= I would like) + noun

I'd like a burger, please.

I'd like a coffee, please.

Would you like to + verb

Would you like to come to the match?
Yes, I'd love to. / Sorry, | con't.

1 Compare

Do you like dancing? = in general
Would you like to dance? = invitation

the functional language.

Information boxes focus on




2 PRONUNCIATION sentence rhythm 3 MEETING AN

a ) 9.6 Listen and repeat. OLD FRIEND
a pizza? a I watch
S tike o pizza? Meeting an old friend.
A Jenny meets her
Would you die o plezal ex-boyfriend Steve,
see a film? a journalist, in the
3 to see o film? street. What three

things does Steve

3 Would you like to see o film? invite Jenny to do? h. .

b Work in pairs. Use the photos. Ask a partner. b Watch again. Then'@??sl_fa)the correct answer.

1 Jenny is looking well / tired.

Would you like a...?

It's raining / starting to rain in the street.
Jenny's meeting is in half an hour [ an hour.
Jenny can / can’t go to the exhibition.

Jenny thinks it is / isn't a good idea to meet Steve
one evening.

LSRN S T

Focus on key

4 USEFUL PHRASES e phrases from the
f’,‘ Watch and repeat the useful phrases. episode

Would you like to come to the match with me
on Sunday?

Yeah, I'd love to.

Let’s meet at half past three.

See you there.

Would you like a burger?

How about a coffee?

I'd like to ask you something.

| don't think it's a good idea.

Would you like to go to a...7

5 SPEAKING & WRITING an email

a @) 917 Listen and repeat the conversations. Then
practise them with a partner.

1 A Would you like to come to a party at my house?
B Yes, I'd love to. Thanks! When is it?
A It's on Friday at 8.00.
B Great! See you there.
2 A Would you like to come to a party on Saturday? Speakmg activities
B Sorry, | can't. I'm busy on Saturday night. allow students to
b Imagine it’s your party. Choose a day and time. _ put into practice
Invite your partner. Can he or she come? -

what they have
learned in the
lesson.

¢ Invite the other students in your class. How many
people can come?

. . d @ Writing Bank 4 p.87 Write an email to invite
-@ ¢ In pairs, practise the conversations in 1b. someone to do something.

Change roles.

Pairwork for students to
practise the key language




Review to be done
individually or in pairs,
in class or at home

Revision of the Grammar,
Vocabulary, and Pronunciation
of the previous Files

A series of skills-based
challenges

% 18 there a swimming post? Yes,

VOCABULARY

We'rn thoying. i
T A Wi wyeud«

2 A Whaare you

4 ook The trains
5 Wy are you
b Writs the clothes.

Can you talk now, or 7

& are yous driving B o you drive
o wark by train?

a Do you usually go

b Are you usiatly oing

| usualty wear trousers. but today
& wirt

& 0wear b Fm wearing
o ekt in the room.
aTherais b Thern are
There aren't __ windows.
asome  bany
ary Towels in the bathroom?
B Arethere b Thare are

a ther's b thare is
I wery hat Last sener.
B b owere
Where o yesterdy at six ofelock?
B b owere
Karen __ ar school pesterduy
Bwasnt b Rotwas
1 hame Last nignt?
& They were B Were they

S The hags are

Oh nat T ke
1A Whans you Eha witcha
7 A MBaTHETEm B Sorry,lcan hear you m atrain

3 A 18 John hare todsy?
Poma, Gra ot his children isn't wel,

B Mo hes

a Comglets the phrases with a verb from the list,

a brautiful hatel in the mountaine.
ing P

Imr'v’g iriend, She's lata

3 Ga.and halp that woman, She's

manglacses? Its 1100 in the evening!

I ® ¢
B BV <

ehe cupboard
® Complets with o, bn, or o,

PRONUNCIATION
& Wite the woads for the sound plctes.

@B - § B
2 ® ‘@

b B Sound Bank . 100-5 Look at more words with the
sounds in a, and thess sounds:

T &l &

Fractise saying the axampie words.
& Underiing the stressed syllable.
pwsane 2 alive

1 b 3 sealtavrant

arriving emrying phoring stepng waiting wearig

Can you we 57
4 euploand
5 Rejespition

Can you understand this text?
& Jonns and Max are geing 1 Bascelons for the weskend.
Read Jenna's posts and numbar thee 3-5,

[ semma i
QO fios dinner g Were armsing tags in a ba in
the old town, near "‘!"ﬂﬂ“ﬂw"’l‘bﬂ tomaguet’

{bread with Inmatoes) and the Sganish

Our Lt mon 1 | dont want 10 go Fame! g Perhaps.
160 get o jobs i Darceona?

‘Were now at the hotel, Dur roo's great. There's
everything fo my biog.

W in the Picassa museu, looking a4 some of his sarly.
D-mmnmemm!mm-emm the beach for
e

The apas wtre preat Werenow ing on our bed
aocenall manch - Barcelona s Aral Madvid!

Corne on, Bargal But M peefies M.

Were walting for the tari 10 arrve and foeling a bit

Dervon? Cur TGS at 16,30 Please Py, Lis diver!

Bartmiorsd, hre we comnel

e @ @ @ e

b Match the phatos to the highlighted phrases in the posts.

L

repaat the words snd phrases.

Vox pop
interviews with
real people
which can be
done in class or
at home

Can you say thisin
Tick {7} the bowes.
Canyou_t
1 falk st what you'rn deing now
sy what yonira wasring
hay what yor weul Ukn 1 do

Vocabulary sections in the Student Book are linked to the
Vocabulary Bank section on p.116-130 of the Student
Book to provide further development of lexical sets.

Students can easily
revise, review, and test
their vocabulary.

& @ 912 Listen and repeat the o
wards.

1 e
@ I
3 shint

4 trousers
5 jears

& sharts
7 st

8 dowes
8 shiee ol
10 coat

Phonemic transcriptions
of new vocabulary and
audio models of each
word help students
with pronunciation.

N jaeiet
12 socks
13 trainers
M s

g
% cap i

b Cover the words. Look at the
photes. Say the words,

& ACTIVATION Werk in pairs. Ask
about othar students: What's be
weaving? What's she weanng?

©pst

Each Vocabulary Bank
has an Activation
activity which provides
further practice of the
vocabulary.

Clothes

Speaking
challenge to
assess students
ability to use
the language in
the Files

’

Photos and illustrations
give context to
vocabulary items.




The Grammar Banks provide a single, easy-
to-access grammar reference section to
provide further grammar explanation.

Extended grammar
rules for every lesson in
the Student Book

Additional grammar practice with
at least two practice exercises for
each grammar point.

Grammar Bank

an

& Write sentences In the present contimous
for each picture. Use contractions.

b Complete the sentences with the verb in (brackets) in the
prosent continuous [ L or (7L Use contractions whene
possibln,

50 s ating pasta. feat)

8A present continuous
@ 9.2 Listen and repeat the sxamplas. Then read the rulos.

¥ ey : Ha 't having 3 showar.
Prsssat comtinmose (] and ] () 1 A Esuse met vou in ey seat. i)
a =] B sorryt
m working. T et werking. 2 A oa thés peagramme. He inot
u. § ean't talk mow.
Ha's playing Fothak. Vo s playlng focesall e i wal kh,uwptw then
nys d Para? (2}
1w raining e raning. 4 e bl y temerre. (shep)
A fOC son o the 4 a0 5 the gym e Ba you waeit £ come with
u et wrang exercisal (3a)
Provant contirmcus (1L 2 ana [T
. - - . - 2
Question. be  Subject Ver g e
meaning, form, G e I EJ, o
. M she  aving s shower? e o ., ahe e, M
and use in each BB S S : :
sl el ot 1 Bk i B ho, ey brother's cver there. e [
What % he g mwcl—n L
Touibai. i) .
Grammar Bank = W Use Do + ver + ~ing To Talk about Things thas are hapgening now / 8% the. B A 4 good time in Ba¥ (have)
e, 1 ¢onT Btk o, i defeig. NT ok, " a grnas timat (have)
section. (| EEEEEsE aﬂ s B
E&m:::o.'\::- i ot are watdng tociny A = Yk, from English class. | abous tonight's

D, subject verk + g Ark o waing ey up o Youva Late for
I Guamition. e, Bubject. ver + wing: TWIMA dre rou warking soey?

Famework. iphoral
w A you
e s ) achool! tget)

9B present continuous or present simple? “ﬂu
@ 8.1 Listen and repeat the examples. Then read the rules. a ta'the correct form.

b Complote the sentonces with the verb in (brackets). Use
the prasent simple of present Eontiruous.

A p—
o, | vy

(v in i Thet mcening. Bt today e stugies ¢ B, you umally wolk. 02 work? (walk)
a» Secay i mehing s o P rasing Josri. &
r 1 W s tha peaiant sirmple for thing,

S o i 1 oot and | dom hawe my umbeela. frain)
1 A K, Bue Whers are you? In the office? . ' : "
Example e e e B s B 1T ki o oy * 10 s e
2mmwﬂ-hmym never gat ww:nh'vwr i ? : m:;;m&g;g:j‘:ﬁ“ ¥ Lo -mnac.-lmmnawwml They
sentences e i the ihen, e canking. ind 4 A HLSam you Py—
A What are yeu doing here? 3 reatch on TV (watch] '

W|th audiO B 1 waiting fo o frend (™ iy Freneh hamewerh. (de)

q 2 e —— by
prov|de context K e & Wy simer i Thadand o1 the mament. (el

T A what time ¥ou ususlly

B Tckont diive / Iim psst dfving, but | can't ealk e
v, | v § i rving Banch, with, my bos. 7 ge)
A W At atout T30

and focus on
pronunciation.

1t sbwarys i | f v Lot here in the winter.
1 usual o | ot ovkg Touas fx beaaktan.
but taday | have o fm having cereal.

# Look That's my brosher ove thas. Can yu s et e
& bAua hat. (v
B A Molio, Nick Whare o 7 igel

a 4

Writing Banks provide guided writing tasks to develop
students’ writing skills, covering a range of writing genres.

4 An email

5 A blog post

& Read Eddie’s blog. Number the sentences.
in th order 1-T.

A mOdel teXt prOVideS a & Read the emall from Lucy. What does she irite Kate to?
clear context for writing. TB MW BZe -

Subject: Dinner e

Fromm: mm: LI Zpithk et
To Kate <kavage;

Hi e,

Would yom W %0 come 8o dinner o Thursday? I'm
imeiting Miira and Jerry, too.

Can you come at 7007 After dinner we can watch the
match o TV

Sew you on Thuisday (| bopel)

Lucy

A big day

by Bl » £ haurnapa

Vestorday wis 3 big day for me. Nl was
the first day of my new job.

Focus on key language

needed for the writing task.

b Mow read Katw's answar Circhil the cormect phrass.

« B s @ B2 e «
Subject: Re: Dinner s
. From: Kate <ksavage@topmail nets
Te: LutyLowt sLL 1941 Erugramvicomse
Dear Lucy.
T bowe d0 come / I'm somy, but | can't come on Thrsday.
[ '

At that, | went 1o my new office. | got
& ta, because | didnt want 10 be late.

it tabud AT S oy
tired, bast it was a good day

W1 got up #t £.30. 1 usually et up at .00
o1 8.30, but yesserday | wis very excited]

I didn't go cut fee lunch - | had a

on Thussdey night
oo you on Thursday. / Maybe see you ar the weekend?
Lowe,
Kate

@ < Fvad thekeformanion b ab
N Emaits.
Qrescings. Hi+ name, Dear + nams,
Closings Beat nishes, Lo, fonty farmity and pood fiends)
See you (on Thirsday. ssan, etc)

A Work In padrs. Write an smadl to your partner on a phece of
DRowr, o on your phon. kvt K f ar 80 3o sometiing.
qhmhﬂ:mlﬂnpﬂly‘nu a film, stz Remer
o say whan and what tima.

 Mow axchangs-srals with yous pasires; s your
partnar's invita

1+ Gheor .

anwwar to your amal,

il to your partrar, »

Ouv

usually do that, 50| ded 1o

I went home at §.30. | had & pizza for
dinner with ey girfriend. After dinnes,
waleksed TV

Thee | Bud & shower and had breskfas |
it eat vey much, because | was a b

When | arthved, the boss introduced
e b thar o poagle in the office,
Evesybecy was very fiiendy.

b what did you da yestarday? Write a blog
past about your day, Use then. affer that, @
and after breakfust | lunch, ste. ta put
the avents in order. @ poo

—

Short writing tasks for a
variety of writing genres

'
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Introduction

Video viewing is increasingly becoming recognized as a fifth
skill’and is a hugely important part of the language learning
classroom. It has become a predominant medium in how we
receive information in today’s world.

Video is not new in language teaching, but it has been

seen as primarily a listening skill, where students have

often been asked to watch a video and complete a written
task whilst they are watching the video, which checks

their comprehension of what they have heard. While
comprehension is still very important, the visual and viewing
aspects of video in the classroom have not always been fully
exploited.

The approach to video in the classroom nowadays is
changing as we understand that students can benefit from
engaging actively with it. It should be an integral part of
teaching where students can participate in a multi-sensory
way with a variety of information, have greater interaction
with the content, and thus facilitate their language
acquisition and confidence to communicate.

The benefits of using video in the
classroom

Motivation and engagement

Most students respond well to video and can find it more
engaging than text or audio as a medium of instruction, so
video can help to keep students motivated and focused.

Providing a context for language input

Video helps to contextualize new language, such as
vocabulary and grammar, as well as more complex aspects
of language, such as register and formality.

It's also hugely beneficial for modelling non-verbal
communication. Video can give us the opportunity to
observe non-verbal communication: the way people use
their hands, bodies, and facial expressions to communicate
in different contexts, something that would otherwise be
very challenging to teach in the classroom.

Language practice

Videos can provide us with models of the target language
in conversation that students can follow and then
personalize for their own practice, perhaps creating videos
of themselves using the target language and sharing them
with classmates.

Skills practice

Watching a video provides more information than simply
listening to audio. Providing a balance of video and audio
allows students to improve their ability to understand
what is being said in real situations. Similarly, watching
people speak will allow students to improve their ability to
communicate effectively.

The role of video in
language learning

It's important that students are given the opportunity to
develop their viewing skills, so material should provide
activities that focus on what the students can see as well
as hear.

Achieve learning goals

Videos are an important part of a lesson and provide variety
to help learners achieve their learning goals. There should be
a clear reason for using video in the classroom. It shouldn't
be used as a reward’or an add-on at the end of term but
must always have a clear purpose.

Multimodal learning

Many videos that learners encounter in real life are
multimodal. Multimodality is where there is the use of more
than one mode of communication in a visual text to create
meaning. Including some video in the classroom which is
multimodal helps them to develop their English both inside
and outside of the classroom.

Cultural aspects

As English is an international language spoken in different
contexts around the world, each with their own cultural
appropriacies, video is often rich in cultural information
about the way people in different cultures live and interact.

Integrating videos into a lesson

In English File fifth edition, the concept of integrating a range
of videos into each lesson enhances the learning experience
for students. When teachers incorporate viewing into their
classroom practices, it is of vital importance that viewing
does not seem radically different to their current teaching
practices and that both teachers and learners are aware

that understanding the viewing process is as important as
understanding the listening and reading processes.

To encourage learners to become effective active viewers,

teachers could use the following procedure:

¢ Before Viewing: learners prepare to view by activating
the prior knowledge they bring to the study of a topic
or theme (their schemata), anticipating a message,
predicting, speculating, asking questions, and setting a
purpose for viewing.

¢ During Viewing: learners view the multimodal text
to understand the message by seeking and checking
their understanding by making connections, confirming
predictions and inferences, interpreting and summarizing,
pausing and reviewing, and analysing and evaluating.
Learners should monitor their understanding by
connecting to their background knowledge, questioning,
and reflecting.

¢ After Viewing: learners should be given opportunities to
respond personally, critically, and creatively to multimodal
texts. Learners respond by reflecting, analysing, evaluating,
and creating.
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English File fifth edition takes the principles of using video in
the classroom, as seen on the previous page, and embeds
them into the lessons throughout the book.

Video in English File fifth

The three key language elements of the course are Grammiar,
Vocabulary, and Pronunciation, and the video content sets
out to help students learn and practise these elements as

Look out for the Video icons

the end of a File.

What is it? What are they?

Grammar videos

The use of video brings situations

to life and provides engaging
practice. Students are exposed to

real language in meaningful contexts
which are used to present or practise
target language through dramatized
conversations, games, and quizzes.

In a coffee shop

Dramas

Short dramas, dramatized
conversations, and comedy shorts,
present or practise grammar and
vocabulary and develop listening
and viewing skills.

Buying lunch

in every File.

There is a lot of variety of video type and also of how and
where the videos are used. The firm principle is that video is
used to enhance a lesson in the natural place it works best,
rather than sticking to a rigid formula with video tagged onto

What are they wearing?

Vocabulary videos

Video helps to contextualize
language through carefully
selected images and clips that are
visually engaging and motivating.
The videos include clips and visual
prompts, games, and animations.

A day in the life of a New York tour guide

Documentaries

Information films, documentaries,
and biopics in a range of styles,
with videos from around the world,
develop listening and viewing skills.

Practical English videos

A series of drama videos with
two main characters, Rob (from
London) and Jenny (from New

York), provides valuable input and

practice for functional language
and useful phrases.

well as developing their listening and speaking skills.

The video content in English File fifth edition also develops
viewing skills, with tasks that focus on what they can see,
and other non-verbal communication.

Types of video in the course include:

What are they doing?

Pronunciation videos

Videos produce natural language that enable
students to practise intonation and sentence
rhythm. There is also a full set of Sound Bank
videos, which can be found in the resources
section on Oxford English Hub.

Kieran
= = 1 alfiaes
£ =ml

Watch and answer the questions.

Vox pops

Vox pop videos expose students to authentic
content from real people around the world and
provide stimulating examples of language they
can relate and aspire to.

114 ‘
A night out
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English File fifth edition has tasks and teaching notes for every
video. For example, with grammar and vocabulary practice
activities where the video contains visual prompts for words,
phrases, or sentences, the Teacher's Guide gives instructions
as to how to use them in class. However, many of them can
be used in other ways, depending on class numbers and
what kind of practice you want to focus on. The following
are possible ways to ring the changes and get the most out
of the video material in English File fifth edition:

o Written and oral practice
e Using subtitles
o Alternative video suggestions

Written and oral practice

Written practice

1 Ask Sts to work individually, or put them into pairs or
teams.

2 Play the video once the whole way through.

3 If the activity ends with a grid showing a still image of all
of the clips within the video, pause the video there, and
give Sts time to write the answers. You may want to set a
time limit.

4 If the video does not end with a grid, the second time you
play it, pause it after each clip, again giving Sts a time limit.

5 You may want to ask Sts to spell out their answers.

Oral practice
1 Play the video once the whole way through.

2 Tell Sts they are going to watch it again. Pause the video
towards the end of each clip and elicit the answers orally,
either from the whole class, or individual Sts.

3 Make sure you correct any pronunciation errors.

Using subtitles

Subtitles are being increasingly used by native speakers
globally even when what they are watching is in their
language. Reading English subtitles while watching is
something that will benefit Sts'reading and listening skills, so
there may be occasions, especially if the video is a grammar
presentation, where you may want to have them on for

the second viewing. Where the aim is improving their
listening skills, having a third viewing with subtitles is a way
of allowing Sts to confirm what they understood, and also
for dealing with new vocabulary or pronunciation they were
not expecting.

With a video where you feel that the speed or accent is
making it especially challenging for your Sts, having the
subtitles on is a way of helping them to enjoy what they are
watching, and to show them how watching with subtitles
makes video that might otherwise be above level more
accessible.

How to exploit video in the
classroom

Alternative video suggestions

Once you are familiar with the way a video works in a lesson,
you may want to try exploiting it in different ways, or even to
reuse a video for a different purpose. The following list of tasks
are things that you might choose to use with different videos
and apply to different levels. However, at lower levels make
sure that you do not introduce an activity requiring language
that Sts have not yet been taught. We have included this list of
activities so that it provides you with a range of ideas most of
which can be adapted to suit lower levels.

Noticing sounds
1 Play the video with the picture off.

2 Ask Sts to write down the noises they can hear, e.q.
a door opening, a person walking, a dog barking, etc.

3 Put the Sts into pairs to compare their ideas.

4 Play the video with the picture on and check
their ideas.

Watching with the sound off 1

1 Play the video with the sound off.

2 Ask some questions while the video is playing to help
Sts imagine / articulate what is happening.

3 Then ask Sts to discuss what they think the people in
the video are saying or doing. Elicit some ideas.

4 Play the extract with the sound on and compare with
the Sts'answers.

Watching with the sound off 2

1 Play the video with the sound off.

2 Put the Stsin pairs. Ask them to write five questions
that they want to know the answer to, based on the
visuals they have seen.

3 Elicit some ideas and write them on the board.

4 Play the video again with the sound on and see if the
Sts can answer their own questions.

5 Ask the Sts to share the information from their
questions and answers.

Screenshots

1 Before the lesson, watch the video and make five or six
screenshots. Make a handout or a PowerPoint slide of
the screenshots in a random order.

2 Distribute / Display the handout and ask Sts to discuss
what the video is going to be about.

3 Ask Sts to put the screenshots in the order they expect
to see them.

4 Compare their ideas as a group and then play the video
to check them.



Watching on fast forward

1 Play the video on fast forward.

2 Give Sts a few gist questions to predict what they
think is happening, e.g. Are they talking or arguing?
Does it end well?

3 Put the Sts into pairs to compare their ideas.

4 Play the video with the picture on and check
their ideas.

Emotions

1 Play the video with the sound off. Ask the Sts to say
how the people are feeling and why they think that.

2 Put the Sts into pairs and ask them to compare
their ideas.

3 When doing the Student Book exercises, Sts can check
their ideas.

‘Thing’ bingo

1 Before the lesson, watch the video and make a list of
things you see. This works for a video of stills, clips, a
short drama or documentary, etc.

2 In class, write the list of things on the board. Ask Sts to
choose and write down five of the words.

3 Play the video. Sts tick off the items on their list as they
see them.

4 When a student has ticked off all the items on their list,
they shout 'Bingo’ Keep playing the video until all the
Sts have completed their lists.

5 Put Sts into pairs and ask them to discuss what they
saw, when, and in what order.

Pause and predict

1 Prepare by reading the script and choosing a few
places where you could pause and ask Sts what they
think happens next.

2 Put the Sts in pairs. Play the video and pause on the
first screen.

3 Ask them to predict what they think is happening and
what is going to happen next.

4 Ask for ideas from a couple of pairs.

5 Play the clip and ask the Sts if their predictions
were right.

6 Play the video and pause on the next screen. Ask the
Sts in their pairs to discuss what they would like to
happen and why.

7 Ask a couple of different pairs for their predictions.

8 Play the next clip and ask the class how many of their
predictions were right, and so on.

Predicting images
1 Focus on the title of a video that Sts are going to watch.

2 Put Sts into pairs and ask them to predict five things
they think they are going to see in the video.

3 Elicit their ideas and write them on the board.

4 Play the video and tick or cross their suggestions. See
if any pairs predicted five correct images.

Colours
1 Ask Sts to write a list of eight colours.

2 Tell them that they need to try to find at least one thing
in the video that is of each of the colours on their lists.

3 Play the video.

4 Put the Sts in pairs and ask them to compare their lists.
What were the most / least common colours? Can they
describe the things?

Memory / Observation

1 Play the video. Pause it at a specific point.

2 Tell the Sts they have 30 seconds to look at the image.

3 Turn off the video and ask Sts to write down what
people are doing / what things are in the picture /
what colours they can see (or other ideas depending
on the video you have chosen).

4 Put the Sts in pairs and ask them to compare ideas.

Elicit feedback from the class.

6 Show the screen again and ask Sts how many of their
observations were right. Did they miss anything?

(6]

One-sentence video review

1 Tell Sts to write a one-sentence review of the video.
(You could set a word limit to add to the challenge.)

2 Ask Sts to work in pairs and compare their summary
with a partner.

Memory test

1 After you've done the Student Book activities with the
Sts, tell them you are going to do a ‘test’

2 Ask Sts to work with a partner. Ask them 5-10
‘observation’questions about the video, e.qg. What
colour was the girl’s jacket? What was the man doing? etc.
Sts should discuss the answers with their partner and
write them down.

3 After you've asked your questions, play the video again

and ask Sts to check their answers or go through the
answers with the Sts to see who the ‘winners' were.






